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Suggestions for classroom management (COVID-19 and beyond)
Create a climate of rapport
· Say something on the first day of class (with follow-through during semester). Example: “It often feels like we’re living in uncertain times, but we’re all in this together. I’m here to help you learn, and I’ll do my utmost to provide clear information, fair policies, and an atmosphere where questions are welcome. As a student, you also have responsibilities: to do the readings and out-of-class assignments … to visit office hours … to engage in course activities with other members of the class … to ask questions when concepts aren’t clear.”
· Collect frequent feedback. Take a few minutes in a subsequent class to tell students what you learned from the feedback, plus any changes you will make in response. Examples:
· Anonymous surveys, perhaps every four weeks. Ask about pace of the class, degree to which students feel welcome to ask questions, degree to which students are doing the out-of-class reading, etc. Suggestion: Include a question asking “Is there any other feedback you’d like to share?” 
· Classroom Assessment Techniques (Angelo & Cross, 1993). Perhaps once a week or every other week, ask an ungraded, anonymous question such as “What concept from this week was least clear to you? Please be specific.” Or “In your own words, explain ______________ (concept) to __________ (specific audience).” Limit the amount of space to 2-3 sentences and tell students to take only a couple of minutes on their responses. Skim through the feedback quickly and respond briefly to major questions (e.g., do a 5-minute synchronous review in the next class session, or post a document directing students to particular readings to review on their own).
· Try to get to know your students as individuals (e.g., names, interests). At a large university like Penn State, students often feel like a number. If they believe you care about their learning, they are more likely to do the hard work of learning and less likely to behave in disruptive ways.
· Share tips on how to study effectively for the class. The Learning Scientists have materials, based on cognitive psychology research, which can be shared with students in various formats: https://www.learningscientists.org/downloadable-materials  

As instructors, we need to be aware of our own behaviors, too
Boice (1996) notes that instructors can inadvertently increase the level of “classroom incivilities” through their own behavior. Examples: pushing through materials at a fast pace despite students’ confusion; ignoring questions; employing sarcasm or humiliation; having unclear grading policies; appearing disorganized; or appearing arbitrary. Any of these instructor behaviors can increase the level of student anxiety or aggression in a class.
How we respond to disruptive behavior is important
Felder & Brent (2000) emphasize that as instructors, we need to avoid making disruptions worse through our responses to them:
· Ineffective: Passive response (ignoring the disruption). This just raises the anxiety or frustration of other students in the class.
· Ineffective: Aggressive response (expressing anger, using humiliation). This just makes enemies—certainly of the student who is humiliated, and possibly of the other students in the class.
· Optimal: Assertive response:
1. Say that _____________ (behavior) is making it harder for others to learn. “Folks, I’m hearing a lot of side conversations, and they’re making it difficult for others to hear.”
2. Say what behavior you want to happen, e.g., “I’m happy to answer any questions you might have at this point, so please ask. If the conversations weren’t about course topics, please hold them until after class.”
[bookmark: _GoBack]
Important: Felder & Brent (2000) suggest that if a student’s behavior is only disrupting the learning of that one student, the instructor should discuss the situation with the student privately. (Otherwise, the instructor’s intervention could increase the level of disruption for other students.) 
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